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Of primary concern is the sheer number of students each Composition professor and each Speech professor teaches each semester - we have 28 students in each class and a minimum teaching load of five classes.  At other colleges and universities, the course enrollments are capped at 18 or 20 and/or the minimum course load is four classes instead of five.  This has been discussed before and we have a copy of the e-mail string where all Comm Dept Chairs agreed to fight for this to change, and this issue needs to be addressed again.
Specific lesson plan ideas shared are listed below:

Create a research survey in your class, and consider submitting your results to a journal.

Use case-based reasoning – might be best for Speech and Composition One.

An idea from Developmental Reading that could be adapted for everyone:  Each student finds an article that is relevant to him/her, and presents this article to the class or writes a reaction paper about it.  In this way, the teacher learns more about the student and student drop out can be reduced.  One participant said we need to do more at the beginning of each developmental class to move students upward more quickly:  “We have not asked enough of below-standard kids.”


Professors could do more to get to know the whole person inside each student, and we could do more to direct them on how to do college with all the outside-college stuff they must deal with.  We could be more open about our own lives, and show that we too have lots of other obligations and responsibilities to juggle, and we too like to have fun, but we must make careful choices and careful scheduling decisions.  And we all could be more clear about the priority we put on our time:  “You must learn to dictate your schedule to someone else because if you don’t, that someone else will dictate your schedule for you.”  One participant has a discussion board prompt asking the students to explain “What I sacrificed this week for my education” and the instructor posts on that topic also.  Same participant has an open time on the weekend where, using the college-provided SPOC system, students can sign on with video cameras and talk to the teacher, also on a video camera.
If we increased our “get to know” component, we could help steer the students away from incorrect assumptions about college rules.  For example, an HONOR student thinks that she will automatically be assigned an “Incomplete” grade if she comes to class and participates past the 60% mark and then stops.  Then she plans to sign up for a full-time schedule of new classes in the spring, and somehow complete the 40% of each of her fall classes PLUS 100% of her spring classes by May 1, 2012.  Two informal polls of faculty members were held on this issue (one at this discussion and one a week later in the faculty lounge of the largest department), and not one instructor said that the student’s assumption would be acceptable.   









(continued on next page)
The new state standards for high school graduates will mandate that each student write an argumentative essay with sources.  So our lesson plans on the college level can move up, because of the raising of the bar for high school graduates.

We will also be helped by the evaluation of the PERT exam scores.  It’s likely that “College Reading Techniques” will become a pre-requisite to Composition.  Years ago, this was a requirement, and now it’s being considered again.   And the PERT exam is sending more students into developmental levels of math.  

Consider having each student create a portfolio of work.

Consider moving from write-on-this-topic assignments to reading/writing assignments where the student must read an article first and then respond with the writing assignment.

A common complaint in Composition Two is that the authors included in that course are not contemporary.  But you can change the focus to be on the situation or dilemma in the literature that is timeless, and have the students connect with that and write about that.
Use a graphic organizer to make sure every student has a role and every student has something to bring to the group and everyone posts on Angel.

Use teams and groups more, even though there are often trust issues in group work.  See page 27 in the booklet called “Guide to Critical Thinking.”

Consider extending the ARC grading rubric to regular classes so that student work can be graded according to a standard system.  Like the blue wheel on page 20 in the booklet.

What are you doing for your students who are 40+?  We tend to focus on 18 to 25-year-olds, and now we are having to change a lot to inculcate the 15 to 18-year-olds.  This is shrinking the time and attention we put on the older students, who are much less likely to speak up and demand our attention or demand that their preferences be catered to.

Make your on-line discussion or bulletin board more meaningful with better questioning.  Add “what if” questions.  Post case studies with a rubric for responses, so the student knows that a shallow response will not be acceptable.

Put students in groups for early-in-the-semester assignments.  In a group, each student is more bold.

Students lack knowledge and understanding of current events.  We can bring in current events that fit in our lesson plans, and analyze those events in class.  Today’s students tend to think that because “current events-type” information is available at any time through a Google search or by clicking on a major newspaper’s website, that they themselves do not need to read and learn it.








(continued on next page)
Students often do not understand the college rules.  For example, an HONOR student thinks that she will automatically be assigned an “Incomplete” grade if she comes to class and participates past the 60% mark.  She plans to collect these “Incompletes” and stop coming to classes.  Then she plans to sign up for a full-time schedule of new classes in the spring, and somehow complete the 40% of each of her fall classes PLUS 100% of her spring classes by May 1, 2012.  Two informal polls of faculty members were held on this issue (one at this discussion and one a week later in the faculty lounge of the largest department), and not one instructor said that the student’s assumption would be acceptable.   

Have each student put his/her name on a 3x5 card, drop the cards in a hat/box.  Write the first question on the board or post it on a PowerPoint slide.  All students think about this question for 15-20 seconds with no talking.  Then you draw a name and that student gives the response.  This stops the louder, more eager students from sucking up all the talk time and levels the field for more quiet, shy student, and this encourages students to do the reading assignment before they come to class because their name might be pulled to speak that day.
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